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ALTAANZ (http://www.altaanz.org/)

The purpose of the Association for Language 

Testing and Assessment of Australia and New 

Zealand (ALTAANZ) shall be to promote best 

practice in language assessment in educational 

and professional settings in these two countries 

and to foster collaboration between academia, 

schools and other agencies responsible for 

language testing or assessment.



Aim of this workshop

 This workshop aims to explore and extend 

language/s teachers (school, college, 

university) language assessment literacy and 

promote good practices in language 

assessment as part of their professional 

work.



Keynote (must-attend)

 “Enhancing teacher assessment literacy in English language 

education: Problems and pitfalls”

 Professor Chris Davison, The University of New South Wales, 

Australia

 Date: Wednesday 29 November 2017

 Time: 9.30-10.30 am

 Venue: WG403



Assessment is assessment is 

assessment…
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Quick questions

 Are you a language teacher?

 Have you had a formal language teaching 

training/qualification?

 Where do you teach?

 What language(s) do you teach?

 Who are/were your students?

 Do you use a test or assessment as part of 

your job? If so why?

 Do you think assessment is necessary as 

part of your teaching?



Important question for this 

workshop

 What would you like to know more about language 

assessment? (based on Fulcher, 2012):

 Procedures in language test design

 Deciding what to test

 Writing test specifications/blueprints

 Writing test tasks and items

 Evaluating language tests

 Interpreting scores

 Test analysis

 Selecting tests for your own use

 Reliability

 Use of statistics

 Classroom assessment

 Large-scale testing

 Test administration

 The uses of tests in society



Language Assessment Literacy

 Definition: “the knowledge and 

understanding needed for designing, 

developing, using and communicating 

language assessment outcomes”

Language 
Assessment 

Literacy (LAL)

Declarative Procedural Conditional



Session 1:  Some basics in 

language assessment

 Language teachers should have the 

capability to interrogate language 

assessment purposes, the suitability of 

assessment approaches and methods and 

consequences of assessment results.



Reasons for test/assessment use

 Need to know people’s language ability

 Need to discover how successful students 

have been in achieving the objectives of a 

course of study

 Need to provide feedback for learners

 Need to evaluate the effectiveness of 

teaching and program evaluation

 Need to diagnose students’ strengths and 

weaknesses

 Need to place students in an appropriate 

program



Test Purposes

 Test purposes include:

1. Selection

2. Certification

3. Accountability

4. Diagnosis/placement

5. Instructional decision making

6. Motivation

7. Research



Test, assessment, evaluation

Evaluation

Assessment

Test



Norm-referenced versus criterion-

referenced test

 Purpose of Norm-referenced tests is 

to relate a student’s performance to that 

of other students.

 Purpose of Criterion-referenced tests

is to classify students according to 

whether or not they can perform some 

tasks or set of task satisfactorily.



Purpose

 Proficiency tests;

 Achievement tests/assessments

 Language specific purpose 

tests/assessments

 Diagnostic tests/assessments

 Placement tests/assessments



Time points

 Formative tests/assessments –

Assessment for learning

 Summative tests/assessments –

Assessment of learning

 Portfolio assessments



Delivery formats

 Paper-based tests/assessments

 Computer-based tests/assessments

 Discrete-point versus integrative 

tests/assessment



Judgements of performance

 Objective versus subjective

 Direct versus indirect

 Self-assessment

 Peer-assessment



Self-test
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Proficiency Test

 Assesses students’ knowledge of a language 
in general without reference to a curriculum 
or syllabus

 Usually ranks students in relation to each 
other (norm-referenced test)

 One of the main considerations in 
constructing them is discrimination: uses a 
mix of easy, medium difficult and very difficult 
items. This will make it possible to distinguish 
between students at different levels.

 Examples: TOEFL, TOEIC, IELTS, University 
admission tests, Occupational English Test 
(OET)



Achievement Test

 Assesses what students have learnt.

 Ranks students in terms of their level of 
mastery of a curriculum or syllabus (how 
well; a criterion-referenced test)

 Examples: teacher-made tests in 
schools and universities



Placement test

 Placement tests are used for decision making 
of placing students in an appropriate teaching 
program.

 Most effective placement tests are context-
bound in regard to the nature of a program.

 Examples: Oxford Quick Placement Test; 
English Placement Test by The University of 
Michigan



Diagnostic test

 Diagnostic tests are used to identify learners’ 

strength and weaknesses.

 To know what learning needs to take place.

 Proficiency tests or previous achievement 

tests related to the course to learn may be 

used.

 Examples: DELNA (Diagnostic English 

Language Needs Assessment)



Specific purpose test

 Test content and test method are derived 

from a particular language use context

 Authenticity of the tasks

 Interaction between language knowledge and 

content knowledge

 Examples: Occupational English Test (OET); 

Aviation English Test



Formative assessment

1. checking on the progress of students/ 

how they have mastered what they 

should have learnt;

2. consequently providing some feedback 

to learners; and

3. modifying future teaching directions.



Feedback



Summative assessment

1. at the end of the semester/program to 

measure what has been achieved both by 

groups and by individuals

2. to gather evidence of achievement for 

evaluation and assigning grades

3. to address issues of fairness in testing



Diagnostic test

 Diagnostic tests are used to identify learners’ 

strength and weaknesses.

 To know what learning needs to take place.

 Proficiency tests or previous achievement 

tests related to the course to learn can be 

used.



Direct versus indirect assessment

 Direct tests ask test takers to perform the skill 

we wish to measure

 Authentic situations? Simulations?

 Indirect tests attempt to infer the skill we wish 

to measure through other kinds of test formats 

such as grammar and vocabulary tests for 

inferring reading and/or writing skills.



Discrete versus integrative test

 Discrete = a series of test items such as 

multiple-choice test, true-false statement, 

gap-filling, cloze test

 Discrete tests are more like indirect tests.

 Integrative = combinations of many 

language elements such as speaking, 

listening, reading; authentic; see TOEFL iBT

 Integrative tests are more like direct tests.



Objective versus subjective

 The distinction is related to the methods of 

scoring

 Multiple choice tests = objective as correct 

responses are unambiguously identified.

 Essay and speaking tests = subjective as it 

requires a teacher’s judgement on the quality 

of performance.



Performance assessment

Rubric

Rating 
Scale

AnalyticHolistic



Holistic scale

Performance as 
whole

Overall 
impression

Emphasis on 
what students 

do well

Practical for 
large-scale 
assessment

Commonly 4 to 
6 points

Excellent, very 
good, good, 

average, poor, 
very poor



Analytic scale

Dimensions of 
performance

Score each 
dimension 
separately

content, 
organisation, 

grammar, 
vocabulary, fluency 
and comprehension

Add up scores of 
different dimensions 
to form the overall 

score

Can assign different 
weights to different 

dimensions
Good for feedback



Portfolio Assessment

 Assessment of multiple language learning 
performance samples over time

 Purposefully selected to best represent a 
student’ ability, progress and most successful 
performance

 Obtaining prolonged and accurate picture of 
students’ learning achievements

 Less stressful and more natural contexts

 Drafts, reflections, readings, diaries, 
observations, teacher or peer responses

 A portfolio is not a test; scoring a portfolio is 
harder than scoring a test



Self-assessment

 Driven by interest to involve learners in all 

phases of assessment (self-directed learning)

 Useful for formative assessment (internal 

evaluation)

 Scepticism largely due to learners’ ability to 

provide accurate judgements of their 

achievement or proficiency

 Learners tend to be very harsh on themselves



Peer-assessment

 Driven by interest to involve peer mentoring 

and supportive environment (co-operative 

learning)

 Useful for formative assessment (external 

evaluation)

 Peer tend to be very kind in assessment



Low-stakes

 Low-stakes assessment refers to the 

situation where the outcome of assessment is 

not critical to or concretely damaging 

students’ achievement or opportunity (e.g. 

pass or fail; accept or reject into the 

program).



High-stakes

 High-stakes assessment refers to the 

situation where assessment outcomes are 

significant to individual students’ lives, 

particularly assessments that have a gate-

keeping function. In assessment of this kind, 

aspects, such as validity, reliability and 

fairness of assessment need to be carefully 

considered and incorporated in the 

assessment.



Washback

 Washback: The (positive and negative) 
effects of testing/assessment on teaching 
(syllabus, curriculum, materials) and learning.

 Impact of washback  the need to 
understand the nature of:

(1) test purpose

(2) test constructs

(3) ethical test use



Waskback

 Assessment may force teachers to do things 
they do not necessarily wish to do (e.g. test 
coaching).

 Introduction of a new test; use of entrance or 
exit exams

 Washback is related to students’ perception 
regarding test difficulty and attempt to learn 
the language and effort to take a 
test/assessment.



Questions and reflection


